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Individual Growth and Development Indicators: Progress Monitoring within a Tier 2 Vocabulary

Assessment Systems- Screening, Progress Monitoring and Decision Making Process and Comprehension Intervention: Assessment of
Story Comprehension (ASC)

As response to intervention (RTI) is increasingly ads d within early c d education programs, the need for robust assessments suited for use to identify/screen, evaluate and progress monitor student performance has become more and more salient. Psychometrically sound and
logistically efficient measures will provide a basis to effectively identify preschool age students in need of intervention, to evaluate the level of intervention warranted (e.g. Tier 2 or Tier 3) and to monitor progress while receiving suggested level of intervention.

Screening/ Identification Assessment (ID-IGDIs) Decision Making Framework (IGDI-DMF)

The Individual Growth and Development Indicators (IGDIs) are early literacy measures specifically designed for use
within an RTI model. ID-IGDIs 2.0 were specifically designed to determine if a student’s score on the measures is
characteristic of Tier 2 or Tier 3 level performance. The measures were designed using IRT/Rasch analysis such that
each item has a difficulty level associated with it. ID-IGDIs 2.0 are the first of their kind to produce an ability score
for students in reference to an identified cut score between Tier 1 performance levels (performing adequately in the
universal curriculum) and Tier 2/3 performance level (in need of supplemental intervention to be successful).

of Story Comprehension (ASC)

The ASC was developed to measure treatment effects of a tier 2 vocabulary and comprehension intervention
called Story Friends. It can also be used to monitor language development across the preschool year. The creation
and validation of the ASC has followed an iterative process. As a curriculum-based measure, the ASC samples
authentic child behaviors that reflect key outcomes, has standardized administration and scoring procedures, and
is time efficient, economical, and easy to use. ASC validity, reliability, and sensitivity to growth are promising.
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5 IGDI measures pictured in Figure 2 (with the exception of First Sounds)
are designed to capture seasonal performance across four early literacy
domains: oral language, phonological awareness, alphabet knowledge and
comprehension. The measures are designed to be 15 items long and are
given in a specific sequence. Screening items are selected to represent
performance at the cut-score location.
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